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Brinton – C110

Accuracy/Fluency Listserv

Novice Peon: Hey everyone, I’m a lowly undergraduate who just started facilitating English discussion groups. I’m a little perplexed regarding what I should do when my students make errors – I’m torn between stopping them and focusing on their errors, or letting them continue in order to focus on conversational fluency first. Can anyone help me out?
Colin Rose: Sure, I’ll take a stab at that: I don’t believe the teacher should correct at all. Having focus on the teacher correcting can shatter student moral and be highly embarrassing. Also, if the materials are good *cough*expensive*cough* enough, there should be no explicit need for a teacher to correct.

Krashen: So the student is able to recover from an error without embarrassment? Tell me more.

Rose: Certainly, though perhaps I should introduce myself first. My name is Colin Rose, inventor of the Accelerated Learning Language system, where I seek to integrate discoveries about memory cognition into language learning.
Krashen: I like the idea of stressing correct input rather than output, but how do you go about making sure the content is interesting enough that real acquisition takes place?

Rose: I have the learner listen to drama plays. <softMusic>You will like my drama plays. They are fun. You’re subliminal belongs to accelerated learning incorperated</softMusic>
Ivan Pavlov:  Wowowowo … hold. Let’s step back a second and see what we’re actually saying! You’re trying to tell me that a pattern of behaviour can be conditioned simply by assimilating the surrounding input -- faster than using explicit environmental ques to discourage actions?
Ellis: Actually, yes, in some respects, solid input has proven quite effective in the acquisition process. Human language takes a radical departure from previously held conceptions about learning.
Brinton: Hi there, I don’t believe I saw you in the readings. Could you please introduce yourself?

Ellis: Of course. My name is Rod Ellis, I work at the College of Education of Temple University, Philidelphia – Craig Chaudron referenced me in his apple book article. I wrote “Second Language Acquisition” Oxford University Press, which Ravi ordered before hearing that the course reading should suffice.

Brinton: So, input over focusing on output correcting?

Ellis: Yes, well, researchers carried out one study with that exact goal of comparing input based learning to output based. They separated participants into two groups, representing each teaching method. At the end of formal instruction, they administered both comprehension tests and production tests. The production tests of the group taught by methods emphasizing injecting students with correct input were actually tantamount to those of the output-focused group. The input group, naturally, blew away the control group on the comprehension tests. This study makes a preliminary suggestion that heavy focus on ironing out errors might not be the most productive way to go.
Pavlov: Holy Pirogues!

Ellis: Yes, this can be an extremely startling notion. In another study designed to analyze correction of errors, a group submerged directly into a language actually performed better on use of the progressive –ing form than a group that was both submerged and tutored with error correction. This definitely is a cause for concern given how much we bottleneck our classes forcing students to achieve perfect accuracy.
Gattegno:  (
Ellis: Well, that’s not to say the issue is completely one sided against correction. In the same study, the corrected group did better in their use of plural markings. Also given that we now see that learning follows a sort of U-shape, making such measurements is perhaps not so clear-cut.
Gattegno: (
Ravi: Yah, I was about to say, if language learning is simply a matter of input, given all the international music I listen to, I’d be a human babblefish.
Krashen: Well, not just any input will do, it has to be the –magic– input.
Ravi: Magic input? I think Rose got to you.

Krashen: No no, selecting the input a student receives is a delicate task. We must be careful to provide only input that is the minimal increment of difficulty to what they have already mastered.

Ravi: so, “aquire(String language) { while(boolean acquisition =! true) { setInput(input + 1); } return();}”  Got it.
Ravi: Hey, what if I get really simple songs and work my way up?
Berlitz: No, you may not use really simple songs and work your way up. Your input must directly correlate to your environment & perception.
Crooks & Chaudron: Maybe not so much direct perception, but, yes, there is quite a bit more to human language acquisition than a 3-line Java method call. In every communicative encounter, the learner is constantly monitoring their partner, trying to gauge and adjust based on reactions. A vacuum learning environment devoid of this reactions removes “the most potent source of improvement.”
Gattegno: (
Berlitz: Yes, a vacuum learning environment devoid of these reactions is severely crippled in its’ ability to overcome errors. It is vital that the teacher always be there to model the correct answer in their responses towards students.
Crooks & Chaudron: Hmm… recasting is certainly one way to go about this, but it would be naïve to hold it as the sole medium of error correction. Learners often perceive recasting as a simple response, rather than a correct form to be mimicked. Furthermore, some learners might simply not be at the right stage to learn by having their errors recasted. Studies found recasting to be effective only 20-25% of the time.
Larsen-Freeman: Well, if for any reason recasting doesn’t fit the task, language teachers still have a wide array of other remediation techniques to equip themselves with – we need not hold recasting as the holy grail of correction. We’ve already discussed the importance of providing refined input. One option, input flooding, is to bombard the learner with content saturated in examples of their problem area and hi-lighting correct forms.
Ellis: I agree input flooding is effective for providing positive input towards new structures, but its ability to flip over a parameter inherited from a speaker’s L1 is still questionable. In one study, adolescent French students were flooded with 2 weeks of subject-adverb-verb-object laden sentences. At the end of the study, they still produced sentences that were subject-verb-adverb-object.
Larsen-Freeman: Well, the list is endless; if input flooding doesn’t float your boat (pun intended), one could deploy consciousness raising: Present the students with contrasting sentences and have them figure out the rule that distinguishes them. Alternatively, one could try garden path. Give the students a rule that doesn’t work, and let them try to recover from it.
Ravi: You’re in cahoots with my Syntax teacher! That has to be the most sadistic abomination of a “teaching” method I’ve ever had the misfortune of writhing through. The life expectancy of a student in such a classroom will drop to that of a duck in a trash compactor – except that the duck would learn more English.
Larsen-Freeman: No no, I advocate helping students correct the target exception before their graded. Though I can see garden path may not be quite the method for you. There is, also, the option of applying error correction to the output of the students. I’m aware some have voiced criticisms against such a move, but abandoning it altogether is a mighty hasty reaction. Output causes students to practice structuring sentences for themselves, rather than focusing solely on comprehending meaning.
Obligatory list serve Twit: You want to make money in the comfort of your own home? Order now with 2.9% financing, this cream can help boost yo sex drive and save you up to 50% on your long distance bill. Your bachelors, masters or doctorate be just a mouse click away to steamy hot xxx pics. Is the CIA spying on YOU? Wait not, this is your chance, Bob Gunderson forwarded this chain letter and won the lottery the next day; operators are standing by.
Gettegno: (
Berlitz: so this cream can help boost your sex drive? I am very excited that my bachelors, masters or doctorate is just a mouse click away.
Krashen: Don’t be so demeaning Berlitz.
Larsen-Freeman: Hello Mr. or Ms. Twit, I thought I would let you know, your use of the word “yo” is not appropriate within this context. While yes, it does have the right meaning and form, addressing a forum of academic professionals with “yo” does not garner you a terribly prestigious level of respect. In this sentence, the word “your” would be better suited. In addition, your opening sentence should take the form “Do you want” rather than simply “You want”.

Krashen (input flood): Hey Twit, I thought you might be interested in the following article I dug up on product marketing:
“Do you want to learn how to be a better salesman? Read on to find all you must do. First, do not ever mention garden paths. Do be careful, however, to do just anything involving Pirogues.”

Ellis: Hey Berlitz, I think you need to be careful in analyzing what’s going on with “doctorate be just.” What Twit made was a mistake, not an error. If you look closely at his discourse, you’ll notice where he says, “this is your chance,” that he correctly inflects ‘be’ to ‘is.’ There is clearly some sort of cognition of be-inflection that we need to take into account.

On the other hand, it could also be that he simply learned “this is your chance” as an item and has no idea that the phrase can be broken down into components. Still, this interesting phenomenon influences how I would go about helping Twit.
Obligatory listserv Twit: Yo dude’s you g’s do be rock’n! Props for the wicked help.
Lowly Peon: *sigh*, so what’s up with this? I know he probably just doesn’t want to give up his dialect, but what do you do when you get this pattern of non-learning from an ESL student?
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(


Crooks: Well, this is what makes foreign language the unique and mysterious field it is. Bear in mind he did insert “do,” even if incorrectly. As learning often takes a u-shaped path, this incorrect insertion may still be progress! 
I suppose we could start by just throwing out the most obvious strategy that many people turn to: ignore the mistake; let the learner enjoy themselves until they fix the problems for themselves.

Krashen: Yes, I don’t advocate doing absolutely nothing, but there is a lot to be said for not penalizing the student every time they speak. High anxiety and low self-esteem can neutralize an entire learning environment. Output correction, often the cause of the prior, has not been shown to have any positive effects.

Peon: So does ignorance really work?

Larsen-Freeman: Does it ever? Students are constantly formulating hypotheses in their mind as to how language works, and then testing them against teacher responses – to this end they specifically seek out feedback. Denying them access is mind bogglingly unproductive.
Ellis: Well, as we’ve already discussed, there are issues with just providing input and expecting the learner to adjust. Nevertheless, as for letting them enjoy themselves until a certain point … that has potential. A prominent hypothesis floating around, the teachability hypothesis, postulates that only structures close to those already in the forefront of a learners mind should be taught – and that at any given point a learner only has the potential to learn a certain set of structures. So, in that case, if you can tell a learner is not ready for a structure, it might be best to simply let them just enjoy themselves until they are. The trouble with this is that it is virtually impossible to derive the demographics of which learners will be at what stage at a given point in time, and then dynamically adjust the curriculum to reflect it.
Ravi: Isn’t that precisely what the current wave of targeted marketing technology emerging throughout the internet does?
Peon: Whatever. I’m sick of all this nonsense. I want a quick and dirty answer. DO I stop and correct my students or not???

Twit: Email now, “Instant Success to Language Error Correction” can be yours for only $19.95 +s/h. Bob Gunderson was able to master do-support in his sleep!
Brinton: As Applied Linguists (most of us) that’s an answer we’d all like to know. For the short term, hopefully some of the compromise strategies outlined here will sound appealing enough for you to try out and determine their success. Ascertaining the real answer though, is a journey we’re all on together -- maybe you can help us!
Ravi: Thanks for the awesome class! Your invitation to the technology in the classroom class in the Spring was sincerely the hi-light of my quarter. Hopefully you’re having a wünderbar time in Germany, and a wonderful winter break (
Peon: Forget it, I’m going into pirogue sales.
Poor garden path duck in the compactor: WaaáaacK!
*This listserv has temporarily been shut down pending further investigation into alleged animal rights violations*
